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THE EFFECTIVE USE OF
 CORRECTIVE ACTIONS AS CONSEQUENCES
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WHAT’S WRONG WITH PUNISHMENT?

(Unknown source)



1. It is often too emotionally charged.

2. It is often reactive rather than proactive. 

3. It fails to change behaviour over time. 

4. Its effectiveness is short lived.

5. It often involves paying attention to inappropriate behaviour and therefore reinforces its continuation.

6. The relationship between the punishment and the act may not be logical.

7. It can harm the staff/student relationship.

8. It can escalate rapidly to be destructive and in some cases abusive.
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9. It often relates to other factors in the environment rather than the behaviour itself.
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REDIRECTION TECHNIQUES


Skill Sheet

 POSITIVELY FRAMED RESPONSES- ‘When Then’


USING POSITIVELY FRAMED RESPONSES AND ‘WHEN THEN’:

1. Reduces the potential for debate with oppositional students.

2. Emphasises the positive options for the student rather correction and denial

3. Clarifies expectations in a positive manner

4. Gives a sense of cooperation between the adult and the student rather than control

	
	
HOW?

1. Give feedback in a manner that places the emphasis on what actions the student can take to gain positive feedback and to participate in preferred activities.

2. Explicitly state what the student needs to do prior to the preferred activity

3. E.g. “I’ll be back to give you a tick when you’ve finished that line”, “ You can sit next to Jimmy again when you have when you have finished these questions.” “When you are sitting down then I can help you” 






Source : Meg Stanlake Swan PBC











REDIRECTION TECHNIQUES



Skill Sheet



PLANNED IGNORING


Using Planned Ignoring:

1. Is part of a planned response developed in consultation with the class teacher.

2. Avoids giving attention and thus reinforcing off-task behaviour.

1.  Gives the student an opportunity to use appropriate attention seeking behaviours             (e.g. hand up) or to return to task.

HOW?

1.  While keeping the student within your peripheral view, continue your task or activity.

2. Use Proximal Reinforcement with a number of other students.

3. Communicate with the teacher, either verbally or non-verbally, that you are aware and 
           monitoring the situation.

4. Scan the class often to review the student’s behaviour.

5. Reinforce the student as soon as they return to work.

Or implement a further corrective action if they escalate their behaviour.

Only use when the student is off task but is not disturbing you from 
teaching or the class from learning.




Source: Sue Clay: Psychologist: Western Australian Dept. of Education 





REDIRECTION TECHNIQUES



Skill Sheet



PROXIMAL REINFORCEMENT


Using Proximal Reinforcement:

2. Prompts students who are off-task to the behaviour that is expected while reinforcing on-task behaviour.

3. Is an initial step before speaking to a student individually, thus reducing negative interactions.

HOW?

1. When a student is off-task, acknowledge someone who is nearby and on-task.

2. Reinforce that student while specifying the behaviour required.  This verbal reinforcer may also be tied to an external reinforcer as per the class plan.

3. Verbally or non-verbally acknowledge the targeted student as soon as they are on-task.

EXAMPLE:

Jessica and Caitlin continue to talk and stay off-task after a whole class instruction by the teacher.  
The education assistant approaches the student near them that are working on-task, “Well done for getting on with your work – good stuff!”  Jessica and Caitlin look up and go on with their work.  The education assistant immediately reinforces their behaviour by standing near them and saying “Great – keep working.”







Source: Sue Clay: Psychologist: Western Australian Dept. of Education






REDIRECTION TECHNIQUES


Skill Sheet


ASSERTIVE STATEMENTS


Using an Assertive Statement:

HOW?

1.  Stand or sit near to the student.

2. Use a calm, firm tone of voice.

3. Use eye contact if appropriate.

4. Begin your assertive statement with the student’s name to ensure they know you are 
talking to them.

5. Avoid making comparisons:                                                                                                       “Julie, pack away your books like the rest of the group.”

6. Use positively framed language – avoid using words such as don’t, not, shouldn’t.                 “Alex, don’t annoy John.”

7. Issue a clear, short instruction.

Example:

1. “David, you need to follow the teacher’s instructions straight away.” 

2. “Megan, you need to sit quietly on the mat.”

3. Kyle, you need to keep your hands and feet to yourself.”



Acknowledgement to Behaviour Management Australia
Behaviour Management Limited, UK










REDIRECTION TECHNIQUES



Skill Sheet



‘TAKE UP’ TIME


USING ‘TAKE UP’ TIME:

1. Give the student time to think and process the instruction given.

2. Reduces the conflict or prevents further escalation.

3. Gives the student the opportunity to follow the instruction AND save face in front of his or her peers.


HOW?

4. Give the instruction or choice to the student in a clear and firm manner.

5. MOVE AWAY and give positive attention to other students.

6. Scan the class and the student and watch for indications of following directions or further disruptions.

7. Move back to the student to either give positive attention for following the instruction / making a good choice, or to implement further corrective actions.


Particularly useful when giving choices.






Source: Sue Clay: Psychologist: Western Australian Dept. of Education







REDIRECTION TECHNIQUES



Skill Sheet



‘BROKEN RECORD’ 


USING ‘BROKEN RECORD’ TECHNIQUES:

1. Helps to avoid getting involved in an argument with a student.

2. Makes sure that you are listened to and your message is received.

3. Reduces the opportunity for nagging, whinging and whining.

4. Sends a clear message that you mean what you say.

HOW?

1. Give your instruction                                                                                                            e.g. “Brett, you need to wait at the end of the line and wait your turn.”

2. If the student argues, acknowledge what they say.                                                                          “I understand _ _ _ _ _ _ _”

3. And repeat the instruction.                                                                                                                 “ _ _ _ _ _ _ _ _ and you need to wait your turn at the end of the line.”

4. Repeat the acknowledgment and instruction                                                                                  “I understand, and you need to wait for your turn at the end of the line.”

5. After repeating three times, use a choice statement with a consequence and allow        ‘Take Up’ time.




Source: Sue Clay: Psychologist: Western Australian Dept. of Education










REDIRECTION TECHNIQUES



Skill Sheet



CHOICE 


GIVING CHOICES:

1. Reinforces the student’s own responsibility for their behaviour.

2. Reminds the student of rules and consequences for breaking them.

3. Supports a relationship of respect for all within the class.

4. Gives you the opportunity and time to think about the next step, or send for back-up.


HOW?

1. Move close to the student.

2. Use a calm, assertive tone, coupled with assertive body language.

3. Using behaviour specific language, give the student their choice.

e.g.  “Joe, you need to keep your hands to yourself or your will be choosing to sit on your own” or  “Pete, you need to put your ball in your bag or you will be choosing to put it on my desk.”

4. Give ‘Take Up’ time.

5. Reinforce de-escalation and a return to task OR implement consequence.




Source: Sue Clay: Psychologist: Western Australian Dept. of Education




REDIRECTION TECHNIQUES



Skill Sheet


APPLYING CONSEQUENCES 


APPLYING CONSEQUENCES:

1. Reinforces that you will ‘do what you say and say what you mean.’

2. Builds trust with all students that you will follow through and are committed to a safe learning and teaching environment.


HOW?

1. Using assertive body language and voice, direct the student to move to the appropriate area.

E.g. “David, you have not returned to your desk, so you have chosen to do your work in the wet area.  Collect your work and move there now please.”

2. Give ‘Take Up” time.

3. Focus on the main (primary) behaviour you require, not other distracting (secondary) 
behaviours that may be designed to distract you.  

E.g. David may move to the wet area while dragging his feet and swearing under his breath.
If this secondary behaviour is not putting other students at risk, and is not obviously 
disturbing, use planned ignoring.

4. Repeat your instruction with a further choice / consequence.

E.g. “David, you have chosen to work in the wet area.  You can choose to finish your work 
there or in Mr Johnson’s room.”

5. Follow class or school plan so appropriate action is taken to ensure the consequence is 
followed and assistance is called for if needed.


Source: Sue Clay: Psychologist: Western Australian Dept. of Education


REDIRECTION TECHNIQUES

Skill Sheet

TIME OUT 

USING TIME OUT:

1. Time out is an opportunity to interrupt a student’s misbehaviour and gives the student a chance to make choices about their behaviour.

2. It must be planned prior to the student going to time out.

3. It must be discussed with the whole class prior to its use.

CONSIDERATIONS:

1. Where timeout will take place?

· Is it near items that can be fiddled with?
· Will it be on the floor, at a desk or on a chair in the corner?
· Will it be inside the classroom or outside – ensure the student can be seen at all times?

2. The Rules*

· Sitting with feet on the floor with quiet hands
· Chair on the floor
· Quiet so no-one is disturbed
· When the timer goes off – wait for the teacher’s attention

* Reset the timer or stop the timer until the child follows the rules.  If you need to reset the timer, angle your body away, use a calm voice and allow brief eye contact – it is very important to ensure you are not confrontational.

3. How long will time out go for?  

· This will depend on the capacity of the child – consider their age, emotional resilience and impulse regulation
· 30 seconds up to five minutes

4. Use a timer to keep track of time.

5. Once time out has been finished the student has a clean slate.  The sequence of corrections returns to the start of the redirection process.

6.  Consider the effectiveness of expecting the student to attempt work or a reflection sheet.

7. Use role play, class discussions and social stories to teach the whole class how to move to time out, how to behave when in time out and how to re-enter the lesson when time out has finished.

8. Use time out for all class members when required.

Minimal attention for negative behaviour and 
maximum attention for positive behaviour.




AN EXAMPLE OF:

· LOGICAL CONSEQUENCES RATHER THAN PUNISHMENT
· EMPHASISING THE DEED RATHER THAN THE DOER


Jessica continually pokes Joshua with a pencil.  One teacher, Mr Matter-of-Fact, tells Jessica, "Jessica, if you continue to poke Joshua then you will have to give me all your pencils.  I'll give them back to you at recess when the rest of the class is outdoors.  Then you can finish your work without bothering anyone.' 

The other teacher, Mr How-Dare-You, says, 'Jessica, I have told you a thousand times not to do that.  Can't you understand anything?  If I catch you once more I'll take all your pencils away and you'll stay in at recess.  Maybe being alone is the only way that you can work!"

Mr Matter-of-Fact has calmly told the student to use the pencil correctly or give it up. 
Mr How-Dare-You acts as though he has been personally affronted and that Jessica's misbehaviour is a direct challenge to his authority.  He tries to hammer her down by scolding, questioning her competence and challenging her.  

The same outcome has occurred, the student has had the pencil confiscated, but Mr Matter-of-Fact has used logical consequences and emphasised the Deed, and Mr How-Dare-You has applied punishment and emphasised the Doer.

· How do you think the student would react to the different approaches?
· How do you think the student will feel about each teacher and themselves?

Original Source Unknown 








SUMMARY

USING CORRECTIVE ACTIONS 
AS CONSEQUENCES 
(Original source: Coolbellup SPER Centre)


1.  Do not ignore misbehaviour once it interrupts teaching or learning.

· Children who are attention seeking will only escalate the behaviour until it cannot be ignored.
· Set limits for behaviour and make expectations explicit.  Redirect non-disruptive off-task behaviour (by proximity, the ‘look’) and provide consequences for disruptive behaviour.
· Use a verbal prompt before issuing a warning:  “Michael, you need to work quietly without calling out.’
· Encourage a child close to the student for engaging in appropriate behaviour (proximal reinforcement).
· Give a warning: “Michael, this is your first warning.  You need to work quietly without calling out.”
· Follow up further non-compliance with the next planned consequence.

2. Be specific about the behaviour you want.

· Avoid over use of don’t (e.g. “Don’t call out”).
· State the behaviour you want instead (e.g. “The rule is work quietly” OR “Adam, you need to raise your hand and wait quietly until I come to you.”

3. Work to a classroom behaviour management plan.

· Ensure the student you are working with knows and understands classroom rules.
· Positively reinforce students who follow class rules.
· Use the classroom graded sets of consequences (hierarchy) for those who choose not to follow the rules.

4. Follow through consistently with consequences – consistency, not severity is the key.

5. Stay calm and issue reprimands or consequences in a calm but firm voice.
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